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The largest constraint to the expansion of e-learning is the global business cycle, in a
downward drift since 2001, but showing signs of recovery in 2004. E-learning initiatives require
substantial front-end investments in hardware and software as well as in development time and
talent. E-learning remains a tempting prospect for improving return-on-investment (ROI) in
training. However, there does not seem to be a simple recipe for substituting “cheap” e-learning
for “expensive” face-to-face instruction. E-learning obviously works equally well for instruction
that is merely knowledge transmission. But for more advanced skills or skills in the affective and
motor domains, more sophisticated pedagogical methods are necessary, both for face-to-face and
for ICT-based instruction. For advanced skills, the secret still lies in involving learners in
engaging, challenging problems and guiding their budding abilities to solve those problems. To
the extent that e-learning can provide such an interactive learning environment, it will succeed
and find an eager market. Unfortunately, e-learning courses often suffer a high dropout rate,
indicating both that trainees often enter with insufficient reason for staying and that the
instructional methods they encounter fail to hold them. A text-heavy, didactic approach is
commonly found in e-learning courses, which contrasts sharply with the problem-based,
inductive approach advocated for adult learners seeking usable skills.
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